
SED 320 

Special Education Law 

January 2010 

Instructor:      William Breton, Ed.D.  Office:  308 Normal Hall 

Phone:  768-9413   e-mail William.Breton@UMPI.EDU 

Office Hours:  Monday 11-12   Wednesday 11-12    Friday 8-3       Also by Appointment 

Required Text:   

Yell, Mitchell L. (2006) The Law and Special Education (2nd ed.). Upper Saddle River, 

NJ: Pearson, Prentice Hall.  

Weishaar, Mary. (2007). Case Studies in Special Education Law.  .  Upper Saddle River, 

NJ: Pearson, Prentice Hall. 

Additional Readings: 

 Numerous supporting documents.   (To be provided) 

 Maine Special Education Regulations.  

http:/www.maine.gov/education/speced/rules/o7regs.rtf  

 The following materials may be found on this link:  

www.ed.sc.edu/spedlaw/Statutes.htm 

 Individuals with Disabilities Education Act 2004 

                 Section 504 of the Rehabilitation Act 

   American with Disabilities Act 

   Family Educational Rights and Privacy Act 

   IDEA Regulations 

   No Child Left Behind Act 

Course Purpose:   

1.  To assist UMPI Special Education Concentration students to gain an understanding of 

legal issues surrounding the entitlement and provision of special education services to 

students with disabilities in public schools. Students will be expected to demonstrate 

mastery of key issues, including: 

 Six basic principles of the Individuals with Disabilities Education Act of 2004 

(zero reject, non-discriminatory evaluation, appropriate education, least restrictive 

placement, procedural due process, and parent-student participation) and 

applicable case-law-/judicial interpretations;  

 Maine Special Education Regulations (2009) 

 Roles and responsibilities of school personnel with respect to location, 

identification, evaluation, and the provision of a FAPE to students with 

disabilities. 

 Historical court decisions that have impacted special education and recent trends 

in due process hearing decisions and court rulings. 

 Current issues in special education. 

 Requirements of Section 504 of The Americans with Disabilities Act 

Rehabilitation Act of 1973.   

 

Objectives:  

Students will understand and describe current statutory and regulatory provisions relative 

to the provision of special education services to students with disabilities in public 

schools.  Course participants will also identify the critical issues and events that are 

mailto:William.Breton@UMPI.EDU
http://www.ed.sc.edu/spedlaw/Statutes.htm


shaping the current provisions and interpretations of the law dealing with special 

education. The anticipated outcome is that students will be able to describe the current 

policies guiding educational, health, and other relevant services for children and youth 

with disabilities.  Specifically: 

1. Current Federal and Maine Special Education statutory and regulatory provisions.   

2. Critical special education issues and events that are shaping the current provisions 

and interpretations the role of the federal and state government and courts in the 

administration of special education programs in public schools.   

3. Landmark decisions of the United States Supreme Court and the federal appellate 

courts and the impact of these decisions on education of students with disabilities.   

4. Judicial and appellate process at the federal and state levels as it pertains to 

special education due process procedures.   

5. Ability to read a court decision and brief in order to demonstrate an understanding 

of its implications in the education of students with disabilities.   

6. Understanding of the use of legal technology as a means of compliance with the 

mandates of the IDEA and Section 504 of the Rehabilitation Act of 1973 in the 

delivery of educational services to students with disabilities. 

7. Locate sources of information regarding legislation and litigation in special 

education.   

8. Analyze the results of litigation using the case briefing form.  

9. Write a scholarly paper analyzing an aspect of special education law.  

 

 

 



 

UMPI Teacher Education Conceptual Framework Alignment 

Organizing Principles  

1. Educators possess discipline knowledge and pedagogical 

understanding. Educators possess knowledge of the central 

concepts, tools of inquiry, and structures of the discipline(s) 

they teach and the ability to create learning experiences that 

make these aspects of subject matter meaningful to students. 

We believe that discipline subject matter knowledge is 

fundamental to good teaching. Because knowledge continually 

evolves, the effective educator is current in his or her 

understanding of new ideas and issues in a discipline.  

2. Educators apply multiple instructional strategies for 

diverse learners. In order to select instructional strategies that 

enhance learning for a diversity of learners, educators must understand child development and learner 

characteristics. Educators exhibit sensitivity to individual differences and students' varied approaches to 

learning.  

3. Educators facilitate learning within cultural contexts. Educators have a well-grounded framework for 

understanding cultural and community diversity and incorporate their appreciation of students' experiences, 

cultures, family backgrounds, and community resources into their instruction (Sleeter & Grant, 1994; 

Banks, 1997). Successful teachers seek to understand, respect, and make connections to students' 

backgrounds and culture as they plan and implement the curriculum. Teachers are effective collaborators 

with families, colleagues, support personnel, and community members in planning and implementing 

culturally responsive instruction (Arvizu, 1996). Culturally responsive educators work closely with parents 

to achieve a high level of complementary educational expectations between home and school.  

4. Educators engage in on-going reflective learning and practice.  An educator is a reflective 

practitioner who continually evaluates the effects of his/her choices and actions on others (students, 

parents, and other professionals in the learning community) and who actively seeks opportunities to grow 

professionally.* Reflection not only occurs during the technical aspects of teaching - such as planning, 

teaching, assessing, evaluating, and revising – but encompasses social and ethical considerations. Dewey's 

vision of teacher education encouraged the development of future teachers empowered to improve on the 

condition of schools. He felt the most important quality of a teacher was critical reflection.  



Maine Teacher Standards Alignment 

The following performance standards for Maine Initial Teacher Certification will be 

advanced in this course.   
 

1. Demonstrates knowledge of the central concepts, tools of inquiry, and structures 

of the discipline(s) s/he teaches and can create learning experiences that make these 

aspects of subject matter meaningful to students. Candidate performance 

demonstrating the following capabilities informs this standard. 

The ability to: 

e. Incorporates knowledge of students’ experiences in the planning, execution, and 

evaluation of learning experiences. 

f. Explain important principles and concepts delineated within their discipline and link 

them with professional state and unit standards. 

 

3. Demonstrates knowledge of the diverse ways in which students develop and learn 

by providing learning opportunities that support students' intellectual, physical, 

emotional, and social development. Candidate performance demonstrating the 

following capabilities informs this standard. 

The ability to: 

a. Discern individual, student and group differences (e.g., intellectual, cultural, social). 

b. Support individual student’s physical, social, emotional, cognitive, and moral 

development. 

d. Identify when and how to access appropriate services or resources to meet learners’ 

needs. 

f. Make appropriate provisions and adaptations for individual students who have 

particular learning differences or needs. 

h. Demonstrate understanding of and sensitivity to issues of diversity and equity during 

the design and assessment of instruction. 

 

7. Demonstrates the ability to support students’ learning and well-being by engaging 

students, home, school, colleagues, and community. Candidate performance 

demonstrating the following capabilities informs this standard. 

The ability to: 

a. Advocate for students while respecting their privacy and rights to confidentiality. 

b. Identify strategies to link school, home, and community to enhance student 

performance and well-being. 

c. Describe ways to proactively develop partnerships with parents and guardians in 

support of students’ learning and well-being. 

d. Recognize when it is appropriate to consult with other school professionals concerning 

a student’s learning or health. 

e. Describe ways to work with community agencies to foster student growth. 

f. Work with other school personnel, representatives of community agencies, and 

representatives of other professional and education organizations with the 

goal of supporting student learning and well-being. 



8. Understands and uses a variety of formal and informal assessment strategies to 

evaluate and support the development of the learner. Candidate performance 

demonstrating the following capabilities informs this standard. 

The ability to: 

g. Communicate responsibly and knowledgeably to students, parents, communities, and 

agencies about student achievement and program outcomes.  

9. Demonstrates an awareness of and commitment to ethical and legal 

responsibilities of a teacher. Candidate performance demonstrating the following 

capabilities informs this standard. 

The ability to: 

a. Maintain confidentiality concerning all dealings with students, parents, teachers, and 

school personnel. 

b. Adhere to a code of ethics that demonstrates an understanding of the laws that govern 

students’ rights and teacher responsibilities. 

c. Demonstrate knowledge of situations which make one vulnerable to liability actions. 

Demonstrate awareness of professional liability insurance, and follows appropriate 

school and district procedures to avoid liability.   

d. Comply with school policies related to health and safety issues, such as administration 

of medication and reporting concerns of physical and sexual abuse. 

e. Adhere to affirmative action policies pertaining to school and classroom settings; 

interact with all students in an equitable manner. He/She does not discriminate in 

employment, housing, or access to public accommodations on account of race, color, sex, 

physical or mental disability, religion, ancestry or national origin, and, in employment, 

does not discriminate on account of age or because of the previous assertion of a claim or 

right under former Title 39 or Title 39-A;  and, in education, does not discriminate 

on account of sex, or physical or mental disability. 

f) Understand how beliefs, values, traditions and requirements of various religious groups 

interact with school life (e.g., dietary restrictions, fasting, mandatory observance or 

nonobservance of holidays, activities which are forbidden, expectations regarding gender 

relations, issues of deference); take religious diversity into account when planning and 

implementing lessons and activities. 

g) Understand the meaning of sexual harassment and how it impacts students and staff, 

and assist students in understanding the meaning of sexual harassment, how to avoid 

harassing others, and what to do if they feel harassed. 

h) Treat others with respect and honor the dignity of all people. 

i) Document incidents which may have legal or ethical implications.  

 
 

 



NCATE/CEC Standards 

EDU/SED 320 Special Education Law is a course structured to meet the performance 

standards developed by the National Council for Accreditation for Teacher Education in 

the preparation of special education teachers.  The following NCATE performance 

standards will be advanced in this course.   

 

CC1K2 Laws, policies, and ethical principles regarding behavior management planning 

and implementation. 

CC1K3 Relationship of special education to the organization and function of educational 

agencies. 

CC1K4 Rights and responsibilities of students, parents, teachers, and other professionals, 

and schools related to exceptional learning needs. 

CC1K5 Issues in definition and identification of individuals with exceptional learning 

needs, including those from culturally and linguistically diverse backgrounds. 

CC1K6 Issues, assurances, and due process rights related to assessment, eligibility, and 

placement within a continuum of services. 

CC1K7 Family systems and the role of families in the educational process. 

CC1K10 Potential impact of differences in values, languages, and customs that can exist 

between the home and school. 

GC1K1 Definitions and issues related to the identification of individuals with disabilities. 

GC1K3 Historical foundations, classic studies, major contributors, major legislation, and 

current issues related to knowledge and practice. 

GC1K4 The legal, judicial, and educational systems to assist individuals with disabilities. 

GC1K6 Laws and policies related to provision of specialized health care in educational 

settings. 

GC1K8 Principles of normalization and concept of least restrictive environment. 

GC5K1 Barriers to accessibility and acceptance of individuals with disabilities. 

GC5S5 Use skills in problem-solving and conflict resolution. 

CC8K2 Legal provisions and ethical principles regarding assessment of individuals. 

GC8K2 Laws and policies regarding referral and placement procedures for individuals 

with disabilities. 

CC9K1 Personal cultural biases and differences that affect one’s teaching. 

CC9S2 Uphold high standards of competence and integrity and exercise sound judgment 

in the practice of the professional. 

CC9S3 Act ethically in advocating for appropriate services. 

CC9S4 Conduct professional activities in compliance with applicable laws and policies. 

CC9S6 Demonstrate sensitivity for the culture, language, religion, gender, disability, 

socio-economic status, and sexual orientation of individuals. 

CC9S7 Practice within one’s skill limit and obtain assistance as needed. 

CC9S10 Access information on exceptionalities. 

CC9S11 Reflect on one’s practice to improve instruction and guide professional growth. 

GC9S2 Ethical responsibility to advocate for appropriate services for individuals 

GC10S1 Maintain confidential communication about individuals with exceptional 

learning needs. 

 

 



Class Schedule 
The schedules and procedures in this course are subject to change in the event of extenuating 

circumstances and at the discretion of the instructor.  
 

Lectures will be in support of the assigned text material 

 

Session 1: Monday January 25 

 Course Overview  

 Conducting Legal Research 

 Introduction to the American Legal System and its influence to 

special education 

Assignment:   

 Yell Chapters 1-2 

 Prepare two questions for discussion regarding the Federal Court 

system and how the courts influence the development of laws. Pay 

particular attention to Chapter 1 of your text.:   

  

Session 2 Monday February 1 

                         Lecture:   

Historical Overview of Special Education from a legal                   

perspective. 

 Case Briefing /TemplateAssignments   

Cohort: Formation  

Assignment:   

 Yell Chapter 4/5 

 Cohort:  Using the Case Briefing Template each member will 

develop a presentation on one of the following major court 

decisions.  E-mail copies of your brief to each member. 

o Brown v. Board of Education.      

o Hobson v. Hansen 

o PARC v. Commonwealth of Pennsylvania 

o Mills v. Board of Education of the District of Columbia 

o Diana v. State Board of Education 

o Larry P. v. Riles 

 

Session 3 February 8 

Lecture:  History of IDEA 

 Foundation for special education services  

Cohort:  

 Review of the six major court decisions that influenced current    

special education practices. 

 Selection of school official to interview.   

Assignment:   

 Study for Quiz 1 on Yell Chapters 4/5.  

  Yell Chapters 6/7 

 Make an Interview Conneciton 



 

Session 4 February 22 

Quiz 1 on the History and Foundation of IDEA. 

Lecture:  Rehabilitation Act 1973 /American Disabilities Act 

Cohort:   Project Presentation Activity Format 

Assignment:  

 Chapter 9  

 Weishaar- Jacob Pp.76-79    Answer Legal Issues-Other Issues-

Activity 

 Individual Cases on FAPE 

 

Session 5 March 1 

Lecture:  

 FAPE 

 Individual Case Presentations on FAPE 

 Discussion of Jacob 

Assignment:   

 Yell Chapter 10 

 Individual cases on Non Discriminatory Evaluation 

 Weishaar- Anna Pp. 62-66 Answer Legal Issues-Other Issues-

Activity 

 

Session 6 March 8  

Lecture: 

 Non Discriminatory Assessment 

 Individual Case Presentations on Non Discriminatory Evaluation 

 Discussion of Anna 

Assignment:   

 Yell   Chapter 11 The IEP 

 Individual Cases on IEP 

 Weishaar- Brandon Pp. 26-29  Answer Legal Issues-Other Issues-

Activity  

 Reflective Journal due by Friday March 19 

 

Session 7 March 15 

Lecture: 

 IEP/ Program Development 

 Individual Case Presentations 

 Discussion of Brandon 

Assignment: 

 Quiz 2  on FAPE- Non Discriminatory Assessment-IEP  

 Yell Chapter 12 “Least Restrictive Environment” 

 Individual Case Presentations on “Least Restrictive Environment” 

 Weishaar- Rhonda Pp. 80-83 Answer Legal Issues-Other Issues-

Activity  



 

Session 8 March 29 

Quiz 2  on FAPE- - Non Discriminatory Assessment-Individualized 

Education Program. 

Lecture:  

 Least Restrictive Environment 

 Individual Case Presentations 

 Discussion of Rhonda 

Assignment:   

 Yell Chapter 13 Procedural Safeguards 

 View  due process video clip 

idea.ed.gov/explore/videoDownload/s/ProceduralSafeguards 

 Individual Case Presentations on “Procedural Safeguards” 

 Weishaar- Andrew Pp. 93-101 Answer Legal Issues-Other Issues-

Activity  

 

Session 9 April 8 

Lecture:   

 Procedural Safeguards/Due process 

 Discussion of video clip: 

idea.ed.gov/explore/videoDownload/s/ProceduralSafeguards 

 Individual Case Presentations 

 Discussion of Andrew.  

Assignment:   

 Handout on Parent Participation 

 Individual Case Presentations on “Parent Participation” 

 Weishaar- Dan Pp. 102-105 Answer Legal Issues-Other Issues-

Activity  

 

Session 10 April 12 

                          Lecture: 

 Parent Participation 

 Individual Case Presentations 

 Discussion of Dan 

Assignment:   

 Yell Chapter 14 Discipline 

 Individual Case Presentations 

 Weishaar   Brian Pp. 48-51 Answer Legal Issues-Other Issues-

Activity 

Session 11:  April 19  

Lecture: 

 Discipline 

 Individual Case Presentations 

 Discussion of Brian 

 



Assignment:   

 Study for Quiz 3  LRE-Due Process-Parent Participation-Discipline 

 Complete School Official Interview.  Be prepared for discussion 

 

Session 12 April 26 

  Quiz 3 on LRE-Due Process-Parent Participation-Discipline 

  Discussion of School Official Interviews 

  Preparation for Cohort Project Presentations 

 

Session 13 May 3 

 Cohort:  Project Presentations 

                  Course Summary 

Assignment:  Final Reflective Journal due midnight May 5. 

  

 

Fin 
  

 

 



 Instructional Approaches Used in Class: 

A. Traditional Methods and Experiences 

Lecture and discussion, demonstrations, videos, guest speakers. 

B. Clinical Experiences 

Cohort/Cooperative groups, interviews, student presentations and demonstrations. 

 
 

Grading 

Grades will be determined according to the following scale: 

Attendance/participation  (20 pts per class)   500 pts 

Reflective Journal  (2 @ 200 pts each )                               400 pts 

Case Briefing Exercises (3 @ 200  pts each)   600 pts 

Quiz 1 Feb. 22      500 pts 

Quiz 2 March 29     500 pts 

Quiz 3 April 26      500 pts 

Weekly class  assignments                    500 pts 

Cohort Presentation     500 pts 

School Official Interview                 1000 pts  

Total                               5000pts 

 

A  =  95-100% 

A- = 90-94% 

B+= 86-89% 

B  =  83-85% 

B- =        80-82% 

C  = 74-79% 

D  =  70-73 % 

F  = < 70% 

 

In order to earn an A in this course you will have to produce beyond the ordinary especially in your 

community observation.  Higher order thinking skills of analysis and evaluation will be expected 

particularly for the reflective journal, case briefings and the legal dilemma.    

 

Quizzes 

Quizzes will be taken during the 4
th

, 8
th

, and 12th  sessions of the course and will cover 

the text assignments, lectures, and class material using a combination of objective 

(multiple choice, short answer, true/false)  essay questions, and scenario questions. 

  

Cohort 

Each course participant will be assigned to a cohort group by session 2.  The purpose of 

the cohort is to provide participants with an opportunity to: develop a network of peers 

for problem solving, analyzing Cases or Articles, participate in cooperative learning 

experiences, and develop professional communication skills.  The premise of the cohort 

experience is that you bring with you a variety of background and experiences and that 

you are competent to assist one another in acquiring new knowledge and skills. 

1.Your cohort group must work together to achieve the group goal that cannot be 

mastered unless each individual in the group performs their individual task.   

2.  Each member of the group will be held accountable for learning the required 

content. 

3.  Members of the cohort must work together must work together to make sure 

that all have mastered the assigned content. 



4.  The cohort’s success depends on each individual learning the required 

material. 

5.  Each individual in the group must have differentiated tasks whose successful 

performance is critical to achieving group goals. 

 6.  Cohort experiences does not imply devaluation of individual contribution or 

lack of individual accountability. 

 7.  The intent is for you to discuss issues, engage in group problem solving, help 

one another understand the material, reflect, share, and modify ideas. 

Cohort Presentation: 

Each Cohort will be responsible to develop a class presentation on one the following 

topics regarding Maine Special Education Law, Regulations, and or Procedures during 

session 13.  The topic will be assigned by the instructor.  Activities must include locating 

information regarding the topic, writing a comprehensive summary report, and make a 30 

minute presentation to the class.  Use of powerpoint, posters, simulations, graphs, charts, 

etc. which would demonstrate creativity and teaching ability will be expected. 

State Policies for assessing/accommodations for students with disabilities  

 Use of PAAP  

 Highly Qualified Teacher/Paraprofessional, Certification requirements for special 

education teachers/paraprofessionals 

 State’s Improvement Professional Development Grant 

 State of Maine Graduation Requirements 

 Review of a Due process hearing results 

 

 



Why Cohorts? 

Lessons From The Geese 

As each goose flaps its wings, it creates an "uplift" for the bird following. By 

flying in a "V" formation, the whole flock adds 71% more flying range than if 

each bird flew alone. 

Lesson: People who share a common direction and sense of community can get 

where they are going quicker and easier because they are traveling on the 

thrust of one another. 

Whenever a goose falls out of formation, it suddenly feels the drag and 

resistance of trying to fly alone, and quickly gets back into formation to take 

advantage of the "lifting power" of the bird immediately in front. 

Lesson: If we have as much sense as a goose, we will join in formations with 

those who are headed where we want to go. 

When the lead goose gets tired, it rotates back into the formation and another 

goose flies at the point position. 

Lesson: It pays to take turns doing the hard tasks and sharing leadership – with 

people, as with geese, interdependent with one other. 

The geese in formation honk from behind to encourage those up front to keep 

up their speed. 

Lesson: We need to make sure our honking from behind is encouraging - not 

something less helpful. 

When a goose gets sick or wounded or shot down, two geese drop out of 

formation and follow their fellow member down to help provide protection. 

They stay with this member of the flock until he or she is either able to fly 

again or dies. Then they launch out on their own, with another formation, or 

catch up with their own flock. 

Lesson: If we have as much sense as the geese, we’ll stand by each other like 

that 

(McNeish 1972) 

 

 



Reflective Journal 

Purpose of a Reflective Journal: 

The writing of a reflective journal is associated with learning from experience, and is 
viewed as an important strategy for emerging educators who embrace lifelong learning. 
The act of reflection is seen as a way of promoting the development of autonomous, 
qualified and self-directed educational professionals. Engaging in the writing of a 
reflective journal is associated with the improvement of the quality of pedagogical 
practices, stimulating personal and professional growth, and closing the gap between 
theory and practice.  
The most important aspect of engaging in the writing of a reflective journal is that your 
writing will enable you to demonstrate a changing conceptual perspective. The process 
of reflective writing leads to more than just a gain in your knowledge it should also lead 
you to challenge the concepts and theories by which you make sense of knowledge. 
When you reflect on a learning experience you do not simply see more, you see 
differently. Sharing your reflective writing with your instructor will assist you in the 
process of revealing new perspectives. 
 

Reflective Journal 1:  Session 1 Due March 19 

Reflective Journal 2:  Session 2 Due May 5 

 
 
 
 
 



Reflective Journal Template 

 

 

Name:   Date:   

 

What was the highlight course so far. 

 

 

 

 

 

 

What aspects caused you the most anxiety? 

 

 

 

 

 

What surprised you? 

 

 

 

 

 

What were the three most important things you took away from sessions so far? 

 

1. 

 

2. 

 

3. 

 

Based upon this learning experience, what skill or bit of knowledge must you remember for 

your future teaching?     

 



 

School Official Interview 
 

You are to interview a school superintendent, principal, or other school official in 

a position of administrative responsibility who has experienced a special 

education situation with actual or potential, but not trivial, legal consequences.  A 

written report and analysis of that situation will be submitted on April 26. Format 

and Elements for the report and analysis are provided on the suggested template.  

This is a confidential activity, meaning that no identities are to be revealed, 

although fictitious names can be used.  You must so state this to the person you 

will interview. 

Persons to be interviewed must be approved by the instructor to avoid 

duplication.  This will be done at Session 3. 

 

Guidelines for the Interview Assignment 

These are some guidelines on how to complete the interview assignment for 

special education law. The basic assignment is to search out and interview a 

school administrator who has experienced a situation that either led to or could 

have led to litigation or a due process hearing. You are a fact finder and analyst 

for the case. The following elements are to be established: 

Legal dilemma. You are to interview a school superintendent, principal, or other 

school official in a position of administrative responsibility who has 

experienced a situation with actual or potential, but not trivial, legal 

consequences and conduct a written report and analysis of that situation. This is 

a confidential activity, meaning that no personal identities are to be revealed, 

although fictitious names can be used. 

Be sure to assure the administrator that this is a confidential activity. In some 

cases the incident may be a matter of public record, but you are still getting a 

personal story. You might start out with this: "I wonder if you might be able to 

help me with a confidential assignment for my special education law class." If 

the administrator has no such experience, he/she may be able to refer you, or 

you seek out another until you find a good candidate to interview. 

Your write up, which shouldn't be more than about 7 or 8 pages, double spaced, 

and should include: 

A.  Context: Identify the person interviewed by position and years of 

experience without naming the person In a sentence or two describe the 

school district without naming it. Describe other parties involved 

without naming anyone. It may be that some of this contextual 

background is better included under facts. 

B.  Facts: The first task is to gather the facts. What occurred to initiate the 

situation, how did it unfold, who did or said what to whom?  



C.  Allegations or claims: As you do the interview, listen for statements 

that appear to be factual and distinguish those from statements that are 

personal opinion, interpretation of law or motivations of the other party, 

self serving claims, and the like. These may end up being part of a 

complaint or response to a complaint by a parent. Allegations may 

become part of an actual brief filed with the court. 

D.  Resolution or decision and rationale: How did the case get resolved 

and what was the actual resolution? Was there a decision by a judge or 

hearing officer or administrator? What was it? What was the rationale or 

justification for the final conclusion? 

E.  Your analysis: Conduct an examination of the above using legal cases 

and  briefings.  Was the administrative action legal and defensible or 

questionable? Do the legal standards on the issue represented by this 

case agree with what was done here, or contradictory (actually bring in 

case law as appropriate). If the case represents poor decision making 

from the beginning to the final decision or conclusion, what would you 

have done differently? On what basis? If you agree with what was done 

and how it came out, what is the basis for your agreement? 

F.  Overall impressions or concluding remarks. This might be a brief 

summary statement about the implications of the case, the role of 

people's beliefs or values in such dilemmas, lessons to be learned, and 

the like.  



 

 

Case Briefings 
The ability to research and analyze a court case is a key component of this course.  

Students will demonstrate their abilities through two distinct course components.   

1.  Cohort Activity:   Using the Case Briefing Template each cohort member will               

develop a presentation on at least one of the following six major court decisions 

that influenced current special education practices.  Cohorts will be selected by 

Session 2. Each cohort will be responsible for all six cases.  Session 3 will be 

devoted to each cohort member making a presentation to their respective group on 

the major court decision which they investigated.  Each cohort member should be 

E-mailed a copy of the Case Briefing.  Students will be responsible for material 

from each of the cases.     . 

 Brown v. Board of Education 

 Hobson v. Hansen 

 PARC v. Commonwealth of Pennsylvania 

 Mills v. Board of Education of the District of Columbia 

 Diana v. State Board of Education 

 Larry P. v. Riles 

 

2.  Each student will be responsible for 3 individual case briefing presentations.  

Cases assignments will be made during Session 2.  Each case briefing will be 

written on the Case Briefing Template and handed in at the end of the session.  

The briefings will be presented in conjunction with the topical lecture during the 

following sessions. 

 Session 5 FAPE 

 Session 6 Non Discriminatory Assessment 

 Session 7 Program Development 

 Session 8 Least Restrictive Environment 

 Session 9 Procedural Safeguards/Due Process 

 Session 10 Parent Participation 

 Session 11 Discipline 

 

 

 

 



EDU/SED 320 Special Education Law  

Case Briefing Template 

 

Student:  ______________________  Date:  ____________________ 

 

Class Session Number: __________  Topic: ____________________ 

 

Case Citation:  __________________________________________________ 

 

The purpose of this Template is to assist students in the analysis of court cases.  When you 

have completed reading the case answer the following questions.  

 

1. Facts: Explain the essential facts of the case. Tell the story of the case.  

 

 

 

2. Decision in administrative hearings and the lower courts: State the decision in 

administrative hearings and in the lower court(s).  

 

 

 

3. Rationale: This is a very important part of the case brief. You must explain the gist of the 

court ruling (i.e., why the court arrived at its holding).  

 

 

 

4. Holding: The ruling of the court.  

 

 

 

5. Scope of the holding: Identify the jurisdiction of the court and the population addressed by 

the court.  

 

 

 

6. Unresolved issues and further questions: Identify and discuss issues and questions 

regarding this case.  



Items for consideration in your briefing. 
 
1. Review of Facts: The facts of the case serve as the basis for classroom 
discussion. Therefore, the inquiry process should be started by carefully 
reviewing and clarifying all of the facts. Ask yourself the following questions: 

What happened in this case? 

Who are the parties? 

What facts are important? Unimportant? 

Is any significant information missing? 

Why did the people involved act the way they did? 
2. Frame the Issue: Pinpoint and discuss the issues or problems presented by 
the case. The legal issue is the question of law on which resolution of the case 
turns. An issue should be posed in the form of a question. While most cases 
revolve around a legal issue,  you should also consider issues of public 
policy, values in conflict, and practical reality.  
3. Discuss the Arguments: Once you have focused on the issues, you should 
develop and discuss the arguments that can be made for and against each of the 
various points of view. When discussing the arguments, you should consider 
questions such as the following: 

What are the arguments in favor of and against each point of view? 

Which arguments are most persuasive? Least persuasive? Why? 

What might be the consequences of each course of action? To the parties? To 
society? 

Are there any alternatives? 
In discussing the various arguments it is important to foster a climate of 
acceptance and openness. Your opinions are encouraged and your ideas are 
key to this exercise.   



Blackboard 

The University of Maine Presque Isle Blackboard system will be used to post all course 

lectures, announcements, assignments, and for cohort discussion boards.  Reflective 

journal submission will be done through Blackboard. 

Standards for Written Work (Spelling, Grammar, etc.) 

As teachers you will be expected to use exemplary written and spoken communication.  

Therefore all assignments in this course will be evaluated for grammar and spelling, as 

well as for content. Students are encouraged to seek proofreading from cohort members 

before submitting written products. Failure to correct errors (i.e., "typos" or handwritten 

corrections) will be treated the same as grammatical errors. Assignments due on a class 

date are to be turned in on that date.  Students absent from class should ensure that the 

assignment is turned in prior to class, unless other arrangements have been made in 

advance with the instructor’s approval. 

Other Course Standards 

Students are expected to demonstrate professional behaviors such as willingness to learn, 

reflective thinking and self-evaluation skills, and respect for fellow students, colleagues, 

faculty, and community members.  Off task behaviors as conversations during lectures, 

text messaging, and unrelated laptop use are considered inappropriate.   Participation in 

class and in your cohort group is a very important part of the course. During these 

activities you will have opportunities to analyze critically, synthesize, and apply course 

information from class readings and activities. There will be no opportunity to make up 

those activities that have an assigned point value. An alternative assignment for a 

maximum of 70% of the original activity’s point value may be negotiated with the 

instructor within one class session of the assigned date.   

Class attendance is expected. 

Do not take this course if you cannot attend class!  Material will be presented in-class that 

is not covered in the textbook.   This material is vital for successful completion of the 

course.  Point(s) will be subtracted from your grade for each class missed. Attendance 

will be recorded by having participants log in.  Students are responsible for logging in.   

Two classes missed will constitute the drop of ½ a letter grade.  You may be dropped 

if you miss more than 3 - 4 sessions.  The only excuse is medical or an emergency as 

determined by the instructor, or being excused from class for University excused 

functions.   

Students are expected to remain for the entire class session and to arrive on time.  

Incompletes are only given in the case of extenuating circumstances (such as extreme 

illness, a death in the family, etc.).  They are not given for failure to complete the work.  

Do not miss quizzes.  



Professional Expectations 

Special Education teachers work with varied populations and personalities 

(principals,teachers, staff, children, social workers, college faculty, etc). As such, it is 

imperative for SPED to demonstrate that they are capable of interacting with people in a 

professional manner that moves the process forward. 

The following are guidelines for conduct that is considered to be professional and  

conducive to teaching and learning: 

• Arrive to class on time and well prepared 

• Turn off the sound on all cell phones, pagers, PDA’s and other electronic devices 

(please step out in the hall to speak if you must answer an emergency call) 

• Pay attention to the instructor and/or classmates when they are speaking – do  

not engage in side conversations; focus on unrelated work or leisure activities. 

• Engage in respectful exchange during class discussions and group activities by 

leaving room for others to speak, listening and not interrupting, staying on topic, 

using appropriate verbal and non-verbal language that is non-offensive, offering  

and responding to other’s ideas, comments and criticism in a supportive and  

thoughtful manner. 

• Communicate appropriately and professionally on e-mail. 

If classroom conduct guidelines are not followed, students will receive feedback from the  

instructor on their professional attitude and demeanor and will also loose points for  

participation. 

  

Other Considerations 

Assistance:  If you need any assistance or extra help please contact me during office 

hours or make an appointment.  No concern of yours is trivial and I will do my best to 

provide you with assistance. 

 

Students with a disability:  If you have a documented disability and need academic 

accommodations or modifications contact the UMPI Student Support Services office at 

768-9615. 



SED 320 

Special Education Law 

Fall 2008 

Student:  ______________________              

Campus Address:______________________________________________ 

Campus e-mail:  _______________ Home e-mail  _____________________________ 

College Major: _____________   Grade Level you intend to teach:  ______________ 

Other colleges attended:  _____________________________ 

Favorite Subject in High School:  ______________________ 

Why are you taking this course? 

 

 

What do you expect to get out of this course? 

 

 

 

 

 

Briefly describe your apprehensions about becoming a teacher. 

 

 

 



 

 

XXXX  Court Case Discussion 

FAPE Cases  Session 5 

 1.  Hendrick Hudson School District  v. Rowley   

 2.  Department of Education State of Hawaii v. Katherine D.   

3. Irving Independent School District v. Tatro   

 4.   Cedar Rapids Community School District v. Garret F.    

5.  Goss v. Lopez   

 6.  Honig v. Doe   

 7.  Plok V. Central Susquehanna Intermediate Unit 16   

 8.   Johnson V. Independent School District No. 4   

9.  Light v. c-2 School District   

 10. Timothy v. Rochester, N. H. School District   

 

Non-Discriminatory Evaluations  Session 6 

1.  Larry P. v. Riles   

2.  Crawford v. Honig   

3.  Hobson V. Hansen   

4.  Quackenbush V. Johnson City School District   

5.  Holland v. District of Columbia Public Schools   

 

 



Program Development  Session 7 

1.  Springdale v. Grace   

2. Burilovich v. Board of Education of Lincoln   

3.  Irving Independent School Distrtict v. Tatro   

4.  W.G. v. Board of Trustees of Target Range School District No. 23   

5.  Hall v. Vance County Board of Education   

6.  Doe v. Withers   

 

Least Restrictive Environment  Session 8 

1.  Carter v. Florence County School District Four    

2.  Roncker v. Walter   

3.  Daniel R.R. v. State Board of Education   

4.  Sacramento City Unified School District Board of Education v. Rachel H.   

5.  Clyde K. V. Puyallup School District   

6.  Hartmann V. Loudoun County Board of Education   

7.  Oberti v. Board of Education   

8.  Greer v. Rome City School District   

9.  Poolaw v. Bishop   

 

Due Process  Session 9  

1.  Christopher P. v. Marcus   

2.  Stemple v. Board of Education    

4. Clyde K v. Puyallup School District   



5.  Goss v. Lopez   

6.  Doe v. Anrig   

7.  Carlisle Area School District v. Scott   

8.  Burlington v. Department of Education   

9,  Meiner v. Missouri   

 

Parent Involvement  Session 10 

1.  DeBuo v. Board of Education of Worcester Count   

2.  Board of Education of Northfield High School District, 225 v. Roy H. and Lynn H.   

3.  Stemple v. Board of Education   

 

Discipline  Session 11 

1.  Dickens V Johnson   

2.  Cole v Greenfield-Central Community Schools   

3.  S-1 v. Turlington   

4.  Rodiriecus L. v. Waukegan School District   

5.  Light v. Parkway School District   

6.  Texas Independent School District V. Jorstad   

 

 

 

 

 



 


